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PREFACE

1

This collection of readings has been designed for graduate
students, to acquaint thesé potential adult edggators with some 1mportant
developments affecting the use of the mass media in adult education.

These 1include éablecasting gs a means of urgihé citizens to become
involved ip community problemqs films as spurs to social action; and
television programs that employ the.soap opera format for educational
ends. Also presented in this collection are suggestiong for the-rutupe
usé of the mass media in adult education. These include the revival of
radio listening groups, problems of»visda} Iiteracy, and the need for
more rigorous evaluation of ETV programs.
The collectlon is by no means complete. Other articles will be ’

added on the use of satellites and video cassettes and on the Open

University in Britain.- The collection is bejng sﬁbmitted to you for

your evaluation and tom@ents.' With your help, I hope eveﬁtually to

complle a book that will give to adult educators a‘bettef uﬁderstanding

of the mass media as a tool in'their profession. 1In your evaluation; ‘

you might like to commentl%ﬁ such things as the format, i.e., the titles
. . o i

of categories under which the "articles are grouped and whether categories

should be added, deleted, or changed in some way. Or, you might indicate

articles which seem to you to be of particular value to adult educators.

s

3 ’ @




s )
- N ] L4
. .

CONTENTS . t
I. MASS COMMUNICATION: ITS POTENTIAL FOR ADULT LEARNING .
"Lifelong Learning: Does TV Have A Part?" Educational Broadcasting,
*January-February, 1973. ! -

. "Lesson from A Small Soldier." Adult Leadership, Decembet, 1970.
"Television and the Trail of '98." Educational Broadcasting, October,
1971. :

. "Communicating with the So-Called Disadvantaged: Can We Find A.Common -

\ Ground?" BTSD Review, May, 1973. ‘

"Visual Literacy: Understanding Media in Depth."  Educational Broad-
casting, May/June, N972.-

II. ADULT LEARNING VIA THE MEDIA ’

"Sir Kenneth”Clark: Scholar? Entertainer? Adult Educator?" Educa-
tional Broadcasting, November, 1971. y

"Henry and Elizabeth History via the Tube." -Educational Broadcasting,
March, 1972 T

~

K

III. ADULT EDUCATION VIA MASS MEDIA

A. Radio
" N -

" "'Crossroad in Time' The Story of the Athabascan Indians.
Educational Broaacasting, September, 1971.

"Reviving Radio - Listening Groups as Catalysts for Social Action.
Continuous Learning, November-December, 1971.

.

"The RAVEN Brings Tidings.' Educational/Instructional Broadcasting, {\

April, 1971. (With Adrian Blunt.) . . ' \\
B. Television - ’ l\

"Canada: Into the 'Brotherhood' of Anik." Educational/Instructional
Broadcasting, October, 1970. :

!
"TEVEC & Project Multi—Media. Educational Broadcastingq«dqiy—Augu ,
1973.

,
.o 4 ‘ . ‘,/ -

Continued ...

l - - o




—

v. NEW VISTAS

2

"Public TV: Educational Gap?" Educational Broadcasting, March-
April, 1973. .
)

"...0n Sesame Street for Adults" ("Sesame Street for Adults —-
Why Not?"). Educational/Instructional Broadcasting, May, 1971.

"The Soap Opera-- A Viable Format for Adult Education via TV."
Educational Broadcasting, November-December, 1972. *

L2
L3

C. CATV

"Cablecasting: Involving the Community." Educational/Insfructional
Broadcasting, December, 1970.

.

"The Davey Report: Whither Cablecasting?"  Educational/Instructional
Broadcasting, March, 1971. ’

"Vancouver's Channel 10: Creating a Community Identity." Educational
Broadcasting, January-February, 1972. ‘ ‘

/

"Skid Row '71: Ripples from a Pebble."  Educational Broadcasting,
June, 1971. AN

"Greenwich Cablevision: A British Experiment in Cablecasting."
Educational Broadcasting, July-August, 1972. '

Iv, EVALUATION OF PROGRAMS

"Dilemma in the 'Cool' Medium: ETV's Need for Evaluation." Educational/

Instructional Brpadcasting, October, 1969. .

"Televigion: A %iable Channel for Educating Adults in Culturally Different
Poverty Groups?--A Literature Review." Mass Media/Adult Education, April-May,
1971. - (With Darrell Anderson.) :

-«

/

"The Open University: What Influence on North America?" Educational
Broadcasting, September/October, 1973. p.33. : )

"...'00 Hot Line'" ("A Radio Equation: Adult Education Programming +
'Hot Line' = Seocial Action"). Educational/Instructional Broadcasting,
May, 1971. . A




"Saskatchewan New Start—-Life Skills and VITR."

December, 1971.

"Eskimos and Film--The Making of a Position

casting, September-October, 1972,

"Video Cadsettes and Software:
March -June 1973.

Two Strategies."

3

Educational Broadcasting,

IFilE.,,

Educational Broad-

¢

-

Educational Broadcasting,




’

- ¥

3

1 ° >

A
4
- .
4
e
L /
’ ¢

RN




L3

" i

in earning a college degree. Much of what

. . ? he sces involves falsity in advertising, un-
Lifelong learning :Does Tv have A part? cthical behavior and violence, which has
. ‘ : . been shown to cause aggressive behavior

in children - a dire portent for adult soci-

The author of Future Shock reminds from_a diversity of offerings, e.g., news- cty. Surely both educator and broadcast-
- Us that our present problems are going to casts, sports events, documentaries, soap er have a responsibility to recognize that
proliferate and deepen in intensity, and - operas and college level courses. Indeed, * TV is more than entertainment; that it is,
that people are going to have to be pre- to many adults®TV constitutes their prin- in fact, an educational tool of incalcula-
pared to cope with them. They consist of cipal source of information, though they ble power, Whether operating by chance
major social ills like pollution, violence may not perceive the medium as such. or design. Shouldn’t both partics be using
and poverly, and these are aggravated in The- habit begins in youth. One rather their influence to see that quality pro-
people’s, minds by the staggering weight staggering cstimate made recently is that, grams arc available to assist viewers in
ot information overload transmitied via by the time a child enters school, he has achieving the positive goals of lifclong
the media. In addition, many individuals already spent more hours learning about . learning, as Roby Kidd has stated them?
are already tinding themselves ill- the world from TV than he would spend ‘by John A. Nieml
equipped for the increased Ieisure provid- h 2
€d by the shorter work week and carly )
retirement. Becdlse litelong ““learning” : o v

holds out the promise of helping alt of us
to sort out and cope with our problems, .
it is vitally important that we gdin a clear ) . \
understanding ot what is meant by the '
concept and what its implications are for z o ’ ‘
TV programming. \
What, first of all, do we mean by learf- . .
ing? This concept is generally thought N
as a lasting change ot behavior, the result )
of expericnce. The experience itself in- ) . .
volves such things as gathering informa-
tion and acquiring intellectual and social .
skills to use the information for whatever -
purpose the learner has in mind. Learning ‘
takes place both formally, as in the class-
room, and informally in the societal set-
ting, where regular TV programming . T T
plays a large part. Such learning is re- Lo
ferred to by educators as “learning by
chance,” contrasted  with “learning by .
design.’’ The latter occurs when we delib-
erately create 4 situation to the end that
~af Individual or group will: learn new R
behaviors. Here we are reminded. of such
adult programs as Sunrisec Semester and ¢
L‘{,nivcrsily of the Air and the youth- ’
aricnted Sesame Street. .
To return to lifelong learning, briefly,
this concept embraces both learning by
chance and learning by design. It means, )
as Roby Kidd reports, learning through .
the life span, learning -across the disci- . . D
plines and learning as a scarch for truth to ,
set us free. ) : .
What are the implications of lifelong ’
learning for TV programming? Obviously, . e @
lifelong learning operates by both »
“chance’ and “design,” as the TV audi- - .
ence sclects, often at random, programs .
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Accent on S‘oc"ial Philosophy -
~ LESSON FROM A SMALL SOLDIER

Vancouver, B.C., Victoria Day,°
Monday, May 18, 1970.

With the rapid outburst, “Ah-Ah-Ah!” a jubi-
lant five-year-old yelled, “I've got you, Alex!” As
I approached the scene of action, little Alex, aged
four or five, lay still in the dusty street, simulat-
ing death as the rest of the children went on with
their game of Soldier vs. Student.

To an American teaching at a Canadian univer-

sity, this scene came as a nauseating shock, especi-.

ally since British Columbians were celebrating a
holiday dear to their hearts—the birthday of
Queen Victoria, who had presided over the once

mighty British Empire. But whereas the older -

generation might have been reliving past glories,
our small actors were recreating an event that
will remain as a black mar®upon American so-
ciety—the Kent State shootings. :

Of course, children have always acted out adult
roles in their little world. The difference today is
that their world has expanded enormously since
- the invention of the TV tube. They haVe become

inhabitants of a “global village,” ringside witnes-
ses to the events of our time. As a result, our
youth have mastered, at an early age, concepts
that eluded, or partly eluded, previous genera-
tions. The Apollo flights alone explained some
mysteries of gravity when illustrating the
“thrust” required to; hurl men into outer space,
their weightless state on the moon, and the prob-
lems involved in returning them to earth.

While such advances in the cognitive domain
are gratifying, we must deplore the concepts that
are being stressed with respect to the affective
- domain. The high incidence of violent acts on
TV, in news, cartoons, and films, has been well
documented. How rare, by comparison, are pro-
grams like the amazingly successful- “Sesame
Str ith its emphasis on constructive and

most enfirely in the home, the school, and the
church. Moreover, as a prominent educator re-
cently poipted out, these institutions were mu-
tually reififorcing, sharing common objectives and
pugposes. Now they art frequently at odds with

Author, .Dr. John A. Niemi, is Associate Profcssor of
Adult Education, The University of British Coliinbia,
Vanconver, Canada.
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each other. Psychologists and sociolo'gists tell us
of the breakdown of family life. The school, once
the bedrock of our democratic sogiety, is styled
by some crities as an anachronism, clinging to
nineteenth century philosophies and practices.
And the church, an important institution in the
founding of the new world, is accused of remain-
ing aloof from contemporary problems, instead of
giving leadership to the people. 2T
It is, of course, hard to assess the degree to
which TV hastened the decline of these jnfluences.
But there is no dou concerning the pervasive
influence of TV -itself. The medium is largely
controlled by the broadcasters and the advertisers

- who support the industry. These groups have con-

tinued to promote programs featuring- violence
and to pass them off ga“entertainment, with little
regard for their effects upon young people. There
is no one to act as. a catalyst between these. groups
and the parents, teachers, clergy, and other adults
concerned with the rearing of children. Here, it
seems to me, is an opportunity—indeed a respon-
sibility—for-adult educators. ‘

It may not be possible for us to work directly
with parents or with the schools or the churches,
but we could develop public affairs programs
centering on such questions as these: What effect
does the visual impact of "I‘ie’ violence have on our
youth? What can be done through the home, the
school, and the church to counter this influence?
Or, more positively, what values should we be
teaching to our young people through the home,
the school, and the church? How can parents,
teachers, and other adults who oppose violence on
TV make their views known to broadcasters?
Here, for example, the role of the adult educator
would be that of bringing the adults and the
broadcasters together at a public forum which
could be televised. Using his knowledge of comi-
munity organization and his skills in program
planning, hd might organize listening groups to
react to the ideas presented at-the forum. An-
other type of program would be similar to “The
Advocates,” allowing both sides of a particular
issue to be aired and inviting audiences 210 re-
spond. Further programs might-consist of work-
shops. * : ‘

Alex didn’t die ip Monday, May 18, 1970. No
doubt his mock battle°was soon forgotten—or
was it? Will it be resuded when the TV screen
lights up with another instance of stark violence? .
What is our responsibility ? "

It is the functiop of the AEA Committes on Social Philosophy to
focus attention &n iswues of meaning and value within our culture.
Address meil to AEA Sociel Philosophy Committes. 150 C/dngron
Street, Breintres, Mess. 02184, e
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Indeed, | thought, there ds a paralicl
with the controversial Vietnam war. Not

, - long ago, before the television age, war
: . } had aroused the same.glory that we asso-
. . ) . ciate with the Klondike Gold Rush: the

horrors of conflict were overshadowed
and often reported late. As recently as
. e World War Two (and certainly in World
) TeleVlSlon War Onc), this sense of romance had pre- )
. : vailed, celebrated in poem and song. But g
television effected a dramatic change. In ..

‘ . and the . Vietnam, the camera has instantly re-

corded the grim facts: anguished refugees ~
1 v 9 . carfying their wounded; Gl's treading

:rrall Of 98 cautiously over unfamiliar terrain; a heli- «

copter crashing in the junglc.

.

Much of the old romance of war has

. been 1ost, replaced by a-sober assessmerfy

. ‘ . of its triumphs and its costs. At its best,
® - : television brings to many other happen- @a
. v . ings this balancoe, or perspective {so essen- '
tial for educating the public.
tion of television may well
important contribution ¢ modern
#scenc. We need a publiceducated to ap-,

) itti preciate ph_c romance- of great events
{z:ns%amg:vzc;féittvnﬁlﬁs wﬁig#%Zl?:}zro(;: ch retaining a grasp of their stern real-
the famous Klondike Gold Rush of '98.  'tics- : L
Perhap®a few ghosts of that period were ) .
present as the people of Skagway, tolr- "
ists, and others crowded into the Hall to :
meet an international commission of , by John A. Niemi
; Americans and Canadians planning*“td es- .
: tablish a Klondike Gold Rush Interna- X
tional Historical Park. Some of the excite- .
ment of those early days ran through the
room as- the group unveiled its plan to" -
ride a helicopter next day to the summit i
of the perilous Chilkoot Trail, and . 0
showed a National Film Board of Canada - ) N
documentary depicting the triumphs and :
the failures of the men who had blazed o
the Trail. The film consisted largely of
old photographs ingeniously .juxtaposed
. and explained in lively narrative style by
Pierre Berton, the Well-known Canadian
author and television personality.
i As | marveled at the technology that .
» qcould lift these men effortlegsly above the
‘ + 359 angle slopes’ across which the early :
‘ pioneers had struggled in ice and snow, |* @ , T
couldn’t help pondering these questions:  * :
. What would have been the impact of the
: Klonpiké Gold Rush had the television
-~ cam¢fa beamed the siory to the world? , : (
Woul the aura of rorpance and the heady ]
enture been lost, or at least : ) :
dimmed? Thy old photographs empha- -
sized the comradeship, the courage, and '
the elan of the men who dared the Trail i ’
of '98. The modern television camera, -
with its pitiless, all-cncompassing lens,
would also ﬂe capturcd the harsh reali- . ‘ ) /
. ties: the unéndling lines of men lugging-up
the slopes a ton of provisions cach, 100 . N .
pounds at a time; the frustration of the | g
,men who gave up and sold their supplies : v
at ten cents on the dollar; thousands of ’ .
horses slipping off the narrow Jtrails to ‘
perish in the gulches below. Television’s 1 0 A .
‘ immediacy, its on-the-scenc reporting,
‘ERIC would have heightened the impact,

r
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__— CAN WE FIND A COMMON GROUND?

John f'

-

COMMUNICATING WITH THE SO-CALLED DISADVANTAGED -

¥

" Adult Education
' University c¢f

The term "“dis sadvantaged"”

is frequently chosen to describe \
individuals or groups sharing
certain socio-economic and
social-psychological character-
istics. The former include low
incomes, limited education and
limited job opportunities; the
latter include close kinship

and neighborhood ties and a
"live’for today" philosophy.
However, "disadvantaded" has
acquired pejorative connota-
tions, setting individuals or
groups apart as somehow infe-
rior. For this reason, the

term "culturally different" will’
be ised with respect to poverty,
sub-tultures found in our Notth
American society. Here, "cul-'.
ture" has its traditional mean-
ing, referring to groups of

| people who share distinctive
\designs for living.'’? This
\group embraces- both the rural
gtoor and the urban poor. 1In

he first category are indi-

iduals or families living on
marginal land and Indians on
réservatlons,
category are the rural poor’
who have mlgrated to the city
and who often live in ghettos,

»

and other’ ghetPor~dwellers such Ll

as new immigrants, "old" immig-
~r%nts who have never learned
to® speak English or French, and
minority racés such as Indlans
and negroes.

The obvious "apartness" °* .
of these culturally different

1

Niemi ~
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in the second *
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groups from the dominant sogiety"
is "bound to cause problems of
communication. 1In this paper,
it is my purpose to focus on -
some of these problems, and

then to draw 1mp11catlons for
the .adult educator. _Hopefully,
"1n doing so, it will be poss-
Vible to find common groﬁnd on

which to meet. o .
. a e
First, let us look a{: v\

concept of communication, which :
has its root in the Latin
"commuris," mean\ng "common."
Fundamentally, the communication

- process involves an exchange of

meaning between the sender
(Encoder) of a message and the
regeivetr (Decoder). This pro-
cess does not, of course, refer
togverbal transmissions alone,
but includes non-verbal trans-

missions which may or ¥ay not
" bg intentional, e.g., facial
expressions, gestures, tone .

of voice. Schrdamm's model is

: pertlnent here -- his Sender-

Encoder-Slgnal Decoder-Receiver
pattern, with.its dependence
upon intersecting fields of
experience.?® .In fact, the
points of intersection, as the
concept{is applied to the dom-
inant socilety and the cultu-
rally diffierent groups, may be
extremely/limited. dlence, it
seems move appropriate and more
realistic to talk about differ-
ent "cultural milieus." This"

~term hintstat perhaps the most
- important barrier to communica-

¥,




tion between these groups and
the dominaht society--the very

.. - different perceptions enter-

e

-~

.

tained of reality, and the
stereotYpes and assumptions of =~
both sides: An illusgftration is
this comment by—~a Migsissippi
black man talking th Harvard .-
psychiatrist Robert Coles:
Y
"The people who help us, we're
grateful to them, bu & wissh
they wouldn't keep teIling s
how sorry they ake for us,

how bad have t. And I
wish theAr eyes .wouldn't pop
out eveyy time see we're

not cryi :
running. wikd or something.
The osher day a white fellow,
he said how wond&%ful my
house is, and how good we t
along togethgr, and how #&m-
pressed he wa it all. I
"Don't be

ong and

vpr’“Wented to say,
" - glving us that kind of com~t=r,

pliment, because it shows on

you what you don't know about

us."* . ' .

. ~—
Notice how negative-is the per-
ception of the white man, Q?d
h'ow deeply ‘the negro resent’s
the interpretation placed upon
his'lige style. o
o N

"In three separate studies,
Skene; -Derbyshire and Rogers
set out to fidentify personality
traits common tg' culturally °

" differentlt groups and to de-

scribg relationships between
them arnd the dominant society®
Almogt all traits listed in the
stydies are~negative: ~ these
pedple are said to be boister-
ous, physically aggressive,
reticent, fatalig ic, suspi-
cious, ‘etc. In studying the
findings, "one can hardly avoid

the tonclusion. that y—mirror
thszesearChers' own(biases _

~ s

uyjssues.

. 12

‘s

arising from their particular
perceptions of reality. "
’ ®

* ' TLikewise, an-account By
Johnie Scott, the first negro

. from Watts to attend Harvard,
reveals the different "reali-
ties" arising from different
cultural milieus and thg re-
sulting conflicts-and.communi-
cation problems. After his

. fadlure at Harvard and his
return to Watts, he wrote:

"Watts appeared very strhnge
to me when I returned. And
yet as I 'walked through the
prejects, as I went by old
houses; on the back streets,
and as I described my Harvard
experiences to my friends,
I again became aware of the
tremendous spiritual toll
the ghetto exacts. I could
now feel the hopelessness.
I, in failing Harvard, had
been ripped asundey from atl
- My retreats from poverty, and
for once I had to stdhd naked-
before my own fear.:®. .before
-the leering face' of myself,
an. old man perghed on a milk
crate cacRling'at the young
ladies."® .
_ Finally, there is the \-
.study conducted at Mounds,

Illinois, by Byuarm, who PP

reports theg failure of a com-
munity ‘action pi¥dgram designed
to bring negroes a whites
together to distuss racial
Whereas the design of
the study called for inter-
action between the races &n an
eqlal basis, a superordinate-
subordinate relationship per-
sisted, with the negroes. -
assuming the lesser xole. The »
cleavage made it impossible for
informal channels of communica-
tion to operate’or for formal

. 0
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.. channels to open up for ex- ,
changes of opinion and informa-
tion” on ratial jssues.’

-, E's \

What are the bases of the
different perceptions of ;real-"
ity? Some have already been:
‘touched upon--different value

tems and attitudes springing

/?¥§3\§ociahwﬁécohomic and other
forces operating in the envi-
romment. Adult Educqgtion and

'thé Disadvantaged Adult presents

many studies. that substantiate
these relationships. ' Alth gh
the diversity of «the grpuph-,
makes it difficult to General-
ize, it has been found that
many uphold value systems thdt
are clearly at variance with.
tiose of the dominant society.

Because they ske no future that"

‘nunciation.

..
\

through Finnish rules of pro-
."Finglish," as it
is known in the United States,
produces such words as "hospi-
talli" for "hospital" and "co-
operativii" for "co-operative."?
In addition, there are language
problems attributable- to region-

~al or local dialects, as exem-

he goes a playin (go

plified by certain expressions
found to bg common in Appala-
chia: . a ‘bein (being able); out
t and
play); shes fixin (while she -,
fixed) .'? . :

Another communjic#tion .

- problem'is with the''large group

commonly called the "hard-core
poor." Their language, like =
other languages, has.at times
been maligned by the dominant

differw significantly from the . society,-as 'inferior, sub«
, ' pres¥nt, these groups tend to. v.. standard, etc. But such appel-.

Be pragmatic and to lean toward
"present" orientation or re-.
wards, whereas the dominant

\ society is more concerned wi

the future. ’ Also, as a respqnse

' to disorimination.by the domijn-

ant society, many groups rejBct,’

explicitly. or implicitly, its.
institutional structures in .°
favor of "small personal kin-
ship, locality or friendship -
gro-ps."8 . :

' ta
-~

Other impedifients taq com-,
«munication arise from differ-
ences in language; the most

obvious involves the non English

.Speaking members of gulturally
+different groups. And even

where such persons have attemp- |

ted to learn English, there

exist "interferences" from their

native language. For ample,
among “a group of Finnis

Canadians, it was found that

many, had evolved a "slang" which

is a curious combination of
English sounds approached

(3N

lations overlook the value of .
the language within the group °
itself. There, it is a viable

» form of communication, ?escri;
' bed by Bernstein as hav
- simplicity and directness of

ng "a

eXpresggon, emotionally virile,
pithy, “and powerful, with a
metaphoric range of consider-
able fotrce and appropriate-
ness."!'! The language serves
gdmirably the needs of the

_group for an obvious reason--

Encoder and Decoder share the
sa%excultural milieu. But,
outside that milieu, and
especially in the context of
the dominant society, the lan-
guage of the hard-core poor

may suffer severe limitations.
Notably’, verbal facility is
restricted, a condition_that.
often causes these peopl@ to
rely significantly on non-
verbal cues in both giving and
receiving messages. Thus, when
messages are received. from the
dominant society, the hard-core




poor will often pay moresatten-
tion to  actions than to words.
As for giving messages, a study
conducted at the Univd®rsity of
Pittsburgh implies that certain
features of the language used
by this group render it almost
Ainpomprehgnsible to persons
outside.'’ To complicate the x
- situatiébn, there is evidence
that the language is sometimes
.deliberately contrived "to keep
the outsider out. "!?3

What are some of the diffi-
culties? An important one is
that the.language is "a pre-
dominantly descriptive mode of
abstractio rather than an
analytic one. -~ -" and

N

Meanings are embddded in

local and time-bolind settings.
The meanings depend, for full
understanding, on ‘he author-
ity and other socia) relation-
ships of the communitants, .

. as well as on their ages,
sexes, and other personal
characteristics, on the time
and place in which tMey- are -
spoken. Lo

Moreover, many distinctive

words have been formed by var-
ifous means, becoming idioms not

easily grasped by outsiders,
for example,: >

’

Agentive Substitution
produced by substituting
typical actions or functions
of an actor for the actor

-*himself, by'the addition of
-er (baby--crumb crusher, pea
pusher; door--slammer; tooth
Lru:h--pearl pusher. . .

The use of words such as "joh"
and "man" gqg suffices to con-
struct néw selections (e.gq.,
erying--kleenex job; hair--

’ /

e

7
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-comb job, grease job; out-
witted-~tank job. . .; social
worker--job man; neighborhood

" leader--man man; most regpec-
ted or knowledgeable person
~-down man. /

Resultative Appellations --
This group of words is pro-
duced by selecting an extreme
result as a substitute for
its cause (e.g., angry--
smoking; fight with a gun-—-
blast; fight with a sharp
ingtrument--bleed. s

. L3

.

of these communication problems
for the adult educator who

lans programs for culturally

- different groups? He must

lize tha is+own background
training dre likely to make
him\perceive reality differ-
ently from the adult learners.
He cduld unwittingly dook at
their\situation through the
lens of his own middle class
biases~and as'sumptions and so
misjudge their needs and expec-
tations, . To help avoid this
pitfall, it is essential that
the adult educator involve in
the groups fully in thetpro-
gram planning-process. Other-
wise, he risks failure. Many
programs have foundered in the
past, because tliey have been
based on the needs of the
groups as perceived not by them
but by persons in the dominant
society. Programs. have been
traditionally based on minimal
skills in reading, writing,

and computétioﬂ, instead of
larger configqurations offering -
Choices from a wide array of
life-styles.

)

One strategy that has been
used successfully to determine
fﬁthe needs of culturally differ-

What are some implications .

r
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ent groups is film or VTR. To
facilitate dialogue within a
community, its members can, by
these means, not only discern
their problems fmore clearly but
take a direct hand in seeking
creative solutions. A good
example is the project -launched
by thé St. Jacques Citizens'
Committee of Montreal. It is
reported that:

They went out into the stree€ts
and interviewed the pepple

about their problems, in order

to learn more about the neigh-
borhood and to mike people "
think about what could

done. Then an edited haf-
hour tape was used to analyze
discussion at the beginning

of a series of public meet-
ings. The procedure was very-
effective; people plunged

into the heart of the dis-
cussion, instead of being
fearful about expressing them-
selves. The citdzens also
learned a lot about themsel-
ves by viewing themselves in
action_durin? meetings and
discussions.!'®

R

- Xhe approach is similar tq that
advocated by Paulo Friere, whose
concept of "conscientization"
seems to me to represent what
we often call "involvement" at
its best:
P | , .
"+« .7. the process in which
mgn, not as recipients, act=«
« as knowing sultjects, achieve
a deepening awareness both
of the socio-cultural real-
ity which shapes their lives
and of their capacity to
transform that reality.!’

Another implication arises
from the immensely complicated
nature of the language of the

groups/ The adult educator
will err if he thinks that
these languages are simple and
easily mastered, because the
people generally have a low
level of education; or if he:
regards these languages as
inferior and crude. Rather,
he must respect them for their
qualities of uti¥ity and force
and even learn, if he can, to
understand them. Such under-
standing of a man's language is
a valuable key to a man's needs
“and hopes. At the same time,
the perceptive adult educator
will recognize the dilemma of
individuals or groups who have
only one "language" available

to them. Thé& lack the optiops,

of better educated persons who
shift easily from colloquial
language to more formal pat-
terns as the occasion demands.
The task, then, is one of edu-
cating members of the cultur-
ally different groups in the
perception and use of the
available options, in order to
improve communication between
them and the dominant society.
N

A third implication re-
lates to the adult educator's
strategy in making contact with
the groups. -Because of the
often closed nature of these
groups, he should probably not
attempt to make head-on contact
with them. :Rather, as the
Unjversity of Pittsburgh study
pud it, he ought to seek out
"sophisticated, knowledgeable
insiders" to assist him.!®
The use of insiders would be
helpful at all stages of a
program-s~planning, promotion,
operation, and evaluation--to
‘help overcome misunderstandings
that go beyond the skill of
the adult educator. He wduld

be well advised, also, to 4

JO
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consider employing para-profes-
sionals or professionals drawn
from the. groups. 1In Alaska,
for example, sponsors from the
native community often, become
A.B.E. teachers, although they
possess only a high school
education. The obvious advan-
tage is that these teachers
actively share the "reality"

» of the people whom the adult
educator wants to reach and so
perceive the problems better
than he could.

Other implications of the
co nication problems that
hasgtbeen discussed may be lse-
ful Yo the adult education who

occupies the role of, the
teacher. He should have em-
pathy with his students, in-
cluding patience with their
fears and a sincere regard for
their value systems and modes
of communication. In parti-
cular, he must be aware of the
sensitivity of the learners. to
non-verbal cues and not betray
shock or disapproval by facial
expression or bodily.movements.
At least one research study
has shown that teachers who
appeared successful were those
who could set aside their own
value systems and accept the
adult learner as a human being
of considerable potential.}!®
Additionally, the teacher
" should seek assistance frgm
linguists when dealing wéfth
adult learners whose native
language dififers from that of
the dominant society.  Here, a
contrastive ‘analysis of the
two languages:“showing their
similarities and differences
relating to such things as
vowel sounds;' consonant sounds,

L./:a)le-\sy'ﬂta>’t“"should prove useful,
L .

Pl

Concerning materials, the
teacher should recognize the A
limitations of gtandardized or
packaged items such as books.
or programs developed for

. radio or television. Such
matzfials seldom meet the
‘spedial needs of the adult
learner, but. tend to restrict
him by imposing on him a
"reality" not his own and a
language that he does not
understand. Hewever, some
materials could be usefully
adapted by the teacher, and:
certainly they could furnish
him with ideas for developing
materials of his own. A
variety of techniques should
also be used to foster one-
way and two-way communication
between teacher and student
and between student and
student, so that all act as
both Encoders and Decoders.
Such techniques include/Tec-
tures, discussion, role~playing,
and field trips. a happy ' by-
product of this approach would
be the creation of an open,
threat-free, classroom climate
in which each one would feel
free to express his needs, his
anxieties, and his expectﬁﬁions.

In using television and
film, the R.B.E. teacher must
not assume that his students
will learn readily from these
media. It is a mistake to
think that persons having low
verbal facility will necessa-
rily demonstrate a high degree
of visual literacy. What is
meant by this concept? Brief-
ly, it means the ability to
"discriminate and interpret
the visual actions, objects
and/or symbols, natural or man-
made, that he encounters in

r
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his| environment."2° such
skillls include seeing relation-
ships among ideas or events,
whether these are presented in
sequence or in flashback; dis-
cerning intricate relation- /
ships among characters; sort-
ing out the multiple meanings
contained in a visual message;
distinguishing truth from
falsity, especially in adver-
tisements and political mes-
sages; perceiving implicit as
well as explicit assumptions
and walue systems; and so on.
[ .

began this paper by 1.
announcing that I would £ocus
attention on some problems-~ '
affecting culturally different
groups in their communication
with the dominant society and
exploré certain implications
 for the adult educator. The.
paper is by no means compre-. -
hensive, but it does perhaps: '
highlight a few of the more .
pressing concerns. In closing,
I can hardly do better than -
quate from Arkava's Soetology
for Impoverished Life Styles:

The general communications
. . . approach %s one that
is based on the "underlying
assumption that confusion
exists between individualgs
and social systems because
they are not effectively,
communicating. The idea is
that if people ‘can see more
correctly, communicate more
adequately, and reason more
effectively, they will be
able to lay a realistic com-
mon: basis for action-and
.changing.?! .

17
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Aruitoxt provided by Eic:

VlSUAl Literacy:

UNdERSTANdINq
Media in Depth

In describing the adult Inf%racy proc-
ess, Paulo Freire emphasizes that “learn-
ing to read and write ought to be an op-
portunity for men to know what speakmg
the word really means: a human act im-
plying ‘reflection and action.” Verbal..
literacy, then, goes far beyond the mini-
mal skills of readmg, writing and compu-
tation. Although the probiems of verbal
literacy have received intensive study,
relatively little is known about visual lit-
eracy. Yet, it too is "'a human act imply-
ing (eflecuon and action’* and demandmg
skills as complex as ‘those involved in
verbal literacy. Visual literacy is ex-
plained as follows in the Proceedings of
-the First National Conference on Visual

Literacy in Rochester, N.Y., March 1969:

vidual literacy refers to a group of vision
competencies 2 human t;eing can develop
by seemg at the same time he has and
mlegrales othepsensory experiences. The
development Of these competencies is
fuidamental to nor man learning. -~
yZen developed, they enable a visually
Herate perso}\ to discriminate and inter-
pret the \isible actions, objects, and/or
symbols, natural or man-made, that he
encounters in his emvironment. Through
the creative use of these competencies,
he is able-to communicate with others.

" Through' the apprecrative use of these
competencies, he 1s able to comprehend
and enjoy the masterworks of visual
communic ation.

We do ‘nol'know how many North '

Americans are visually literate; but we do
know that they spend considerable time
watching TV.and tilm, and we can be
pretty sure that few have been instructed
in critical viewing. How many, for exam-
ple, know when they are being conned by
subliminal messages especnall» b) what

McLuhan calls “the unconscious dcplh--

messages of ads”’? How many are aware

EOUCATIONAL BROAOCASTING. May/June 1972 .

of underlying assumptions not made ex-
plicit, like the assumption in one recent
film’ that violgnce is necessary and satisfy-
ing to humans? Or, how' fhany notice the
kind of visual aid selected to reinforce or
disparage certain attitudes or valyes? On a
technical level, do viewers understand
how close-ups, long shots and flashbacks
assist the act of communication?

“1t must be remembered that most

viewers, -especially older people, are ac- .

CUstomed to linear presentations, whether
in the form of lectures, documé&ntaries or
soap operas. Through learning to read,
- these people have mastered skills that
serve them well in watching films or TV.

The most notable are the ability to see.

relationships in a sequence of ideas or
events and the ability to discern intricate
relatlonshtps among characters. Howevér,
regular TV programs with their news, ad-
_vertising and\entertainment, are moving-
- away from the old linear model in their
place we. have the multimedia model
bombarding .our senses with patterns of
motion and Vso/ nd, susceptible to many
interpretations.’ Also, the whole thrust of
modern film- makmg is toward kaleido-

-

scopes of diffused images and meanmgs/

with little spoken or written language.
How will viewers react — with delighted
comprehension or with confusion? We
cannot continue to assume that they will
somehow develop visual literacy - ‘ena-
bling them to sort out multiple meanings —*
to dlstmgunsh truth from falsity and to
perceive implied- assumptlons and value
systems. By crg e critical view-
ers, visual literacy .can rcduce the possi-
bility- that they will be manipulated by

the .media. Such instruction calis for

systematic planning. Isn't it time we be-
gan offering courses in in-depth analysis
» of the media?

by John A. Niemi
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SIR KENNETH CLARK:
SCHOLAR? ENTERTAINER?
ADULT EDUCATOR ?

2

Upon hearing that Sir Kenneth Clark’s
film series “Civilisation" would appear on
BC in Canada and through the Public
roadcasting Service in the United States,
purchased copies of Clarks's books Civi-
lisation: A Personal View and A Guide to
ivilisation by the National Gallery of
rt. From the BBC publication The
istener, | had gleaned information about

!%Qn

Clark’s rele as a scholar and an entertain-.
ir (in the best serise of the word). Be-

ause this series was clearly‘dlrected to an
dult audience, | found myself watching
from the perspectlve of an adult educator
interested in the mass media.

e task of integrating and condensing
nto thirteen programs a staggering vol-
ume of information about the culture of
Western Europe made inevitable Clark’s

hoice of the lecture techhique. But
lark’s lecture differed markedly from

the usual’ television lecture directed to.

dults Instead g!f merely dispensing infar-

. sation”’

(mation, Clark sweeps the viewer along
with him. Together, they explore an
ancient French abbey, the fresh Engllsh
countryside, the frescoes of St. Peter’s in
Rome, and other hallowed places. How
does he do it? By melding his wisdom and

- knowledge with the technical skill of the

BBC television personnel. According to
Peter Quennell (The Saturddy Review,
August 28, 1971), Clark early recogmzed
the thentlaI of television for the “Civili-
series. The resulting blend of
color;"muSic and other sounds, imagery,
and narration has proved irresistible to
large audiences.

Clark -unerringly hit upon some im-
portant principles of adult learning. One
has already been mentioned: the planmng
of vivid, varlegated experiencés which in-
volve the viewer. Another principle is that
of establishing rapport with him. Clark
does so through an easy, informal manner

of speech and dress. He greets the viewer { -

directly, often in everyday language
salted 'with humor. He asks questions like
“What is civilisation?"” adding ! don't
know. | can’t define it in abstract terms --
yet. But | think 1 can recognise it when |
see it. ..."” A third principle relates to
Clark’s organization of his subject matter:
he justifies his interpretations. For exam-
ple, he cites Constable's painting “Wil-
lows by a Stream” and some of Words-
worth s poems to illustrate the naivete of
the ‘‘cult of simplicity.” Finally, he
knows the importance of relating the old
and the new, the past and the present; he
tells us that medieval and Renaissance
architecture surpassed our own because
“the architects were artists.” -

However, as an adult learning experi-
ence, “Clwllsat:on" has one drawback.
The amount of information presented
within each 50-minute program is over-
whelming; Clark regularly surveys more
than forty works of art. For the viewer to
assimilate the material, it would be pref-
erable to organize the series into smaller

packages perhaps 26 programs of 25
minytes . duration. Nevertheless, 1, like
mafiy others, am indebted to Sir Kenneth
Clgrk for his gentle, urbane, supremely
kn wledgeable mterpretatlon of human
ievements. His transforming touch
helps us to appreciate anew the power of
television as an_educational medium.

by John A. Nleml
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HENRy ANd Elizaberh:
S HISTORy Via ThETUbE

Are the recent B.B.C. programs center-
ing on British history predding North
« Americans to think about new approach-
es to the design of educational programs
for TV? Some wili argue that the two se-
ries “The Six Wives of Henry VIII" and
“‘Elizabeth’ are strictly entertainment
and that any "ldarning” happens by
chance, not design. In fact, the two series
display some of the best featurcs of both
entertainment and education.

Although audicnces are apparently
captivated by the red-headed, hot-
tempeted Tydor monarchs Henry and his
daughter Elizabeth, the series do more
than mercly exploit their foibles and their
amorous adventures. Students-of politics
and others_can observe with fascination
the absolult power which these monardhs
wielded, in startling contrast to the re-
straints placed upon the present Queen.
Yet, as the series makes, clear, until the
Tudor monarchs actually ascended the
throrie, their lives were often in danger
from a legion of conspirators grasping at

power Tor themselves., For these mon-

archs, the ‘‘games’ they had to“play ip
the waiting period constituted a kind 6f
apprenticeship in statecraft. Elizabeth
grew in political astuteness in the precar-
ious years when her half-sister’Mary held
the throne and plotters threatened Eliza-
beth’s life. Later, she deftly played her
suitors off against each othery to maintain
the balance of power and secure Eng-
land's position. Likewise, Henry's first
matrimonial venture had polifical ends;
his marriage to Catherine of Aragon cer
mented England -and Spain in their alli-
ance against France."

Both series aptly illustrate the "‘great
man” theory of history — thatfignificant
events are frequently born of conflicts be-
tween personal desires and political goals.
Such a theory, serving as the foundation
of a TV series, forecasts sure-fire enter-
tainment, as producers know. In our in-
finitely lesser spheres, many of us have
faced similar conflicts, and thus can iden-
tify with the protagonists. But to cling
too narrowly to this theory is, of course,
to leave out other considerations and risk
distorting rcality. It is here that the
B.B.C. perhaps sclis education short. Nei-
ther serics tellsfus much about the social
history of the tlmes, especially the impact
upon the common people of the political
cvents dramatized so vividly. In the serics
focussing on Henry, we find little con-
cerning the rcligious controversy that
rocked the age, with far-reaching conse-
quences. Also, the highly personal nature
of the scries biases us concerning Henry's

EDUCATIONAL BROADCASTING, March 1972

character in particular. His lechery and
his obsession with having a son to succeed
him are emphasized; his skill at statecraft
barely hinted at. o=

Yet, even with these limitations, most
educators would agree that the se-
ries are valuable both as supplements for
persons already acquainted with Tudor
hlslgry, and as stimuli to others to seek
more -information. The series certainly
portray aspects of Henry's and »Eliza-
beth's characters with fidelity, bringing us
insights into the function of the mon-
archy in those days, and capturing much
of the color and vubrancy of Tudor Eng- *
land especially in Ellzabeth s time.

: by.lohn A. Nieml
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“Crossroad inTime”: The SToRy

w

) | : -
E of The Athabascan Indians -

>

the trading posts or schools founded by
the whité man. Through 4 grant from the
ceB, the University oL Alasha’s educa.
“tional radio station KUAC has produced a
series of thirteen half-hour programs cn:
titled “*Crossroad in Time.” initially aired N
in Alasha, the series is scheduled for &

wider‘audicnce this Fall by Ndtional Pub-

»

With all the attention being heaped

on the Plains Indians and the Pacific
Coast Indians, relatively little is known
boutl the Indians who occupy one of the
rihest regions of -the world. | refer to
> 6,500 Athabascans of Alaska, two-

Aruitoxt provided by Eic:

thirds of whom' inhabit its vast interior,
while the rest live in the city of Fair-
banks. Today, radio is bringing to public

- attention the story of this once nomadic

“snowshoc and toboggan" pcople now
occupying villages that grew up around

.

.+ catiomal -scries designed to inform the

P L LI Tt e L

Fg*

lic Radio. .
As the scries explains, the coming of,

the white man brought 4 scemingly end-

less demand for furs, a scramble for gold

and, moré recently, a search for oil. The

old .Athabascan ways have been slowly
abandoned, problems of cmployment and
acculturation have mountcd, and the
Athabasgans have indced found _them-
sclves at a gqrossroads. Some have ac-
cepted village life, others have tried to
adopt white life-styles, often to their frus-
-tration, while still others have found .
themselves unable to conform to %ither
socicty. What s, it like to be forcéd into
accepting another man's culture? How
do€s it fcel to be pressured — not by
. force, but by lack of alternative ~ to deal
with another man always on’his-terms?
These broad general questions are ex-

plored through topics like Athabascan vil-
lage life, the impact of a cash economy,
unemployment, alcoholism, accultura-
}i(}q, education, the work of dative’organ-
ons, etc. . l

[N

the villages, at the U ,
and in the city,o% airbanks. Not all of
the persons interviewed resent the white
man; one old-timer; recalling the near-
starvation” winter of 1916, said candidly

- that “life is a lot easier than it used to
be.”” Yet it is clear that the paternalism of

- - the white man is no longer wanted. As
the interviews reveal, the Athabascans, es-
pecially the youth, arc eager to fnake it
on their own. Their hope lies with the
settlement of native land claims filed
against thcé’cdcral Government, an,issue
complicated by the Tecent discovery of
oil on Alaska's northern slope. Should the
Athabdscans and the other native groups
win their case, they forésec opportunitics
to participate in the ccononiic growth of
Alaska and to grow in pride and political
power, .

' “Crossroad in Time" is, then, an edu-

~ o

-publiet of the history and the aspirations .. .

of tht AtHabascans of Alaska. At the .
., .same. time, the scries should\dispel the

simplistic notion, held by many Ameri-

cans, that all of the Indian pcople have ~

similar societies and face similar prob-

lems. In fact;, the problems vary cnor-

mously. Only when they have-been iden-

tified, as in the “Crossroad" series, tan

programs be dévised to help the Indians

everywhere to cope with the white man’s

world that has been lhrus(l so uncerc.

nmoniously upon.them. ' "

- bylohn A. Niemi
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Tedings! Tidings.! Tidinga. !

[

The Indians of the Paci?ic Northwest coast have many leg-
ends to tell about Raven. Some tell of how Raven created the
~ world. Some tell of how he brought light to the world. A
contemporary version of Raven's mythological abilities to
communicate exists today, as the philosophy of a British Co-
lumbia society called the Radio and Audio-Visual Education
Network (RAVEN). RAVEN intends to establish in this prov-
ince an Indian communications network that will operate be-
yond the boundaries of the various Indian Bands and the bu-
-reaucratic communication channels of governments.’
The rugged, heavily forested, fjord coastline British Co-

lumbia has ensured the geographic isolation of ‘its residents..

With few mail deliveries, no daily newspapers, no telephones
and poor, if any, radio and television reception, ‘most small
coastal communities suffer a severe communications gap. Ad-
ditionally, the Indian people have suffered social, economic
and cultural isolation, as a consequence of legislative restric-
tiens under the Indian Act and an imposed social system. It is
now widely known that the majority of indian people are
N -
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enduring all the miseries of poverty and deprivation character-
ized by isolation, low standards of living, a high infant mortal-
ity rate, a low life expectancy, and inadequate educatian for
employment and- self-sufficiency. This state of affiirs is one
that RAVEN wishes to see changed. Recognizing that commu-
nication among these isolated and disadvantaged Indian groups
is &ssential for social change, RAVEN is presently establishing
aradio network to link coastal Indian communities. RAVEN is
also providing visual media, such as videotapes, to enable the
people to Study their problems and to cooperate actively in
solving them.’ V
The concept of RAVEN was formed in 1969 by the Society
for a Coastal Area Network (SCAN), a non-Indian organizatian
established to improve communications and to promote social
change among rural people along the British Columbia coast.
Ingfrally, SCAN was supported by grants from Le Centre des
Recherches Sociales of Montreal, the Catholic Archdiocese of
Victoria, and Simon Fraser University.! In its study of. the
needs of rural peaple, SCAN discovered that the greatest need

Y

i’\

*George Clutesi. Pot/atch. Sidney, aﬁcny"s Publishing Ltd.
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on receiving promise of a grant of $60,000
from the Donrter Foundation, SCAN worked to establish RA-
VEN. Members of SCAN visited the coastal Indian communi-
ties Jo try to gauge the people’s reactions to the idea. After
ime initial difficulties, a meqting was arranged with some
outstanding Indian leaders to discuss RAVEN and its imple-
mentation. Finally in May 1969, RAVEN was registered as a
nonprofit society. Since that time, in addition to the Donner
Foundation grant, RAVEN has received a grant of $30,000
from the Government of British Columbia’s First Citizens'
Fund and $1,000 from the Leon and Thea Koerner Founda-
tion to establish a library of cultural films.

Today, RAVEN's board of directors, consisting ‘of seven
Indians and two non-Indians, operates independently of the
parent socicty SCAN. RAVEN's President is George Clutesi,
author and artist from the Tseshaht Band. Its Chairman of the,
Board is Guy Williams, a member of the Kitimat Band, Presi-
dent of the Native Brotherhood and Publisher of the Native

Director is Chief Arnold Recalma of the Qualicum Band.* In
planning its development, RAVEN has sought and obtained _
advice from consultants at the University of British Columbia,
Simon Fraser University, Canadian Marconi and from private
individuals.

1. To promote communications among Indian communities
and between Indians and the larger communities of Brit-
ish Columbia. :

2. To use modern technological means to achieve the edu-
cational and cultural goals of the Indian people of Brit-
ish Columbia. QZ

3. To promote community programs such as health edu
tion and career preparation through the use of media.

4. To sponsor public lectures and meetings, and to publish
such journals, papers or articles that serve the objectives
of the society.

5. To increase the effective participation of the Indian
people in the mainstream of Canadian life.?

RAVEN believes that through the media, it can bring news,

- cultural programs and educational programs specially designed

for Indians into Indian communities; inform isolated commun-
ities about the goals and values of the dominant society; and
help to instill in the Indian people a new sense of community,
pride and group responsibility. In other words, RAVEN can, as
an.Indian organization, create a climate for social change in
Indian communities by establishing a cdmmunications net-
work among them to fully utilize their resources. At the same

+ time, this network would offer a means whereby Indian com-

munities could tap the resources of governments and other

institutions. )
It is ‘important to note that these objectives of RAVEN
faithfully reflect the concerns and the recommendations of the

three national Indian organizations, as expressed in 1969 in a

“dia. In their opening statement, the Canadian Metis Sogiety,
the National Indian Brotherhood of Canada and the Indian-
Eskimo Association” of Canada bluntly charged the media with
the responsibility “‘for social change and truly democratic dia-
logue . . .. The media should present -the poor, involve the
' poor and program to the poor. Theirs is an oral culture, so film

*Dora Cook, Community Leader, Nimpkish Band; Sam Lewis, Band
Manager, Squamish Band; Ross R. Modeste, Acting Director, Union of
Bpter-- 5*--mbia Chiefs, Cowichan Band; and Ed Newman, Councillor
anl: lC"e" Bella Bella Band. :

M , ‘

Voice, a monthly B.C. Indian newspaper. And its Execufive , -

The prﬁgram objectives of RAVEN- were stated as follows: )

brief submitted to the Special Senate Committee on Mass Me- .

and the electronic media can play a crucial role in promotion

31.
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of democratic dialogue and social change."® Earlicr, in a brict
to the Canadian Radio and Television Commission, the three -
Indian organizations quoted: approvingly these words of Dr
David McQueen, deputy chaitnran ot the Economic Council of
Canada, speaking 1o the Senate Committee on Poverty:

One of the most importunt things you cun do will be to
bring the silent constituency of the poor themselves to
life . ... The poor, for various reasons which are no fault

.* of their own, are inglined to be inarticulate. They are
comparatively unacquainted with the process by which

. certain grolps express their interests, and so ea-pfess

them that those interests in turn are dealt with through
the medium of government policles. You will have to
reach out to the poor, encouruge them to be articulate
and bring them aiong to the more fruitful consideration
of their own problems., This is most importarrt bécuuse
they have a great deal to teach us about what is wrong
with our present structure of antipoverty programs -why
they are not doing the things we ofien suppose Mem to
be doing.** ’

t “should serve as [the broadcasters’| guideline in
ing and prodhicing programs for the Indians, Eskimos and
/f\llletis.”s *$ They also recommended that “'such projects as . . .
RAVEN . .. should be encouraged and supported where they
are technically feasible and financially possible.’’
This emphasis on problems of communication amgng the
~ poor also appears in 4 study by Aridgrson and Niemi: -

The disadvantaged often limit themselves to a distinct
style of communication, and most under-educated adults
prefer to communicate on the nonverbal level because of
limited vocabulary and limited articulation. The style of
learning is not set to respond to oral or written stimuli,
and the disadvantaged tend to respond more readily -to
visual or tactile-kinesthetic signals and to ragke judg-
ments more on actions than words.” N

In developing itssprogram, RAVEN had 10 deal with compli- (
cations arising from the distances separating th\e various Indian
Bands, and from differences in language and tulture. Accord- -
ingly, RAVEN hit on the idea of using videotapes initially, 10
bring the Indians of the West Coast closer to each other and to
put them in morg,direct touch with governments and other
institutions. How was this feat accomplished? Firstly, RAVEN
decided to tape all the important meetings in which the Indian
people took part, e.g., their interview with the Rt. Hon. Jean
Chretien, minister of the Department of Indian Affairs and
Northern Development, about the Federal Government’s pro-
posed Indian policy; and the annual convention of the Union
of British Columbia tndian Chiefs.

Reésults

What were the results? Through thése videotapes, RAVEN
established a C(:Z(nunication cycle. The Indians on their -re-
serves saw and heard the exchange between the Minister and
their own représentatives. The indians also watched their dele-
gates at work at the annual convention of the Union of British .
Columbia Indian Chiefs. Later, some Indians reported their
reaction$ t6 RAVEN and 10 the individuals who had participa-

" tedin th meetings. The seeds of such l‘.ommunity involvement

are ta’kizjg/ root in the form of dialogues among the Bands, and

also between them and the dominant Canadian society. Here,

RAYEN adopts a neutral stance, so that both sides of an issue

carl be debated and the people can feel free to draw their own

conglusions. .
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Recently, RAVEN has been offered the opportunity to vid-
cotape the special lectures given by George Clutesi, whose
knowledge of the history and culture of the West Coast Indian
people is recognized by Indians and non-Indians alike. During
the past year, he has talkéd to groups at the University of
British Columbla, Simon Fraser University and. the University
of Victoria. Another educational project grew out of the Ng-
tional, Indian Education Conference at the University of B'ri?-
Ish Columbia In May 1970. At that time, RAVEN accepted 2
share of the responsibility for increasing the Indian cultural
content of education for Indians and non-Indians in the
schools of British Columbia. .

The next stage in RAVEN's development was the~|icensihé
by the Federal Government Department of Communications
of a two-way radio communication network on three frequen-
cies. Indian communities interested in the single-sideband
radio to be used in the system were encouraged to contact
RAVEN. Today RAVEN holds licenses for six Indian villages.
As shown in Figure 1, the four stations and the base station at
Qualicum represent the beginning of an extensive network.
The sixth station licensg granted for North Vancouver is not
nceded by the urban Band located there, and so will be used
later to transmit network information. As the range of the
transmitter is 350 miles, it will be possible for the base station

any station of the network on one of those channels. Hopeful-
ly, dialogue will start up among the Bands, to dispel 'some
persisfent misunderstandings arising out of Band and language
diffetences, Future plans call for 32 stations twc added to*
the hetwork. , "
he third stage in RAVEN's development is the setting up
of an cultural and historical library. One purpose of the library
ill be to record on film as much as possible of the "oid"
Indian life, so that future generations of Canadians; Indians
and non-Indians alike, can appreciate this important part &f
Canada’s history.. It is hoped that the library will also “‘dub"

Qualicum, which will have three channels, to be reached by

*

, -

videotapes and generally operate as a distribution center for

educational materials of all kinds.

Personnel

The Executive Director of RAVEN, Chief Recalma, drew
initially upon the radio experience he had gained while work-
ing as a commercial fisherman. Then, through trials and errors,
illuminated by technical advice from hardware salesmen, Chief
Recalma learned to use video-tapé ‘equipment to good cffect.
Presently hejis assisted by his wife Diane and Greg Williams,
working as a team. The latter is a young Indian who has taken
a media course through the Vancouver School Board.

Plans have been laid for on-the-job training for a second
team. It will travel around the province to tape and film hap-
penings and, at the same time, to carry tape and film to com-
munities requesting specific information. This on-the-job train-
ing, aimed at capturing the action, will not follow a rigid pat-
tern, but will leave the technician free to pursue his creative
impuilses. ) ‘ (

The training of native operators for the Yadio communica-
tion network mentioned carlier is being handled by Chief Re-
calma himself. Each of the opeérators instructed by him will
train-others, so that, eventually, every village in the network
will boast someone capable of operating the equipment at any
time of the day or night.

Equipment

The, decision to split the RAVEN project into three phases—
video, radio and film—held implications for the purchase of
cquipment. Far the first phase, video, RAVEN chose Shibaden
%-inch equipment. Now, RAVEN possesses two video cameras,
two videotape recorders, a monitor, a mike, lights, etc. Future
plans call for the purchase of one-inch videotape equipment,

For the second phase, radio, RAVEN has chosen Marconi
single-sideband transmitter and receiver sets. The cost of cach

Figure 1: RAVEN stations (1-7) and major cities
of British Columbia. . .

1. New Alyansh

3. Bella Bella

5. Qualicum (Base Station)

7. Claverdale (Future Station}
9. Victoria

2. Skidegate
4. Albert Bay
6. North Vancouver
8. Vancouver
10. Prince Rupert
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(complete with towers and pretuned antennas) is stightly u
der $2,000. Every village will be expected to purchase its own.
sets. RAVEN will give advice about obtaining funds from gov-
ernments and foundations. For the third phase, film, both
35-mm. cameras and 16-mm. movie cameras have been ac-
quired,

RAVEN's Future

RAVEN has interesting plans for the future. The first is to
investigate the-possibilities of training health workers. From
each village one persont would be selected to work closely with
doctors and other health professionals. He would then return
to his village to share his new-found knowledge with his peo-
ple. Through the use of radio, such para-medical personnel
would be able to converse intelligently with doctors, especially
in emergencies when medical advice is urgently nceded. In-
decd, radio would make it possible for all thv.‘peoplc in the
village to enjoy a continuous on-going program of health care.

Another futyre project is the acquisition of a station owned
by the Canadian Overscas Telecommunications Corporation in
Cloverdale, British-Columbia (Figure 1). Using those facilities,
RAVEN could disseminate information throughout the Yukon
Territory and the province of British Columbia. And, over this
area-wide radio communication nctwork, programs like the
broadcasting of an important conference could be transmitted
to all the villages contained in this vast arca. In turn, each
village having a transmitter could broadcast to the entire prov-
ince. Finally, the network would also serve as an emergency
communication system. ”

In closing, Raven of o}d was to the Indians a mystical power
or force that brought them good tidings. The old symbolism is
very much alive today, but a new dimension has been added.
RAVEN now symbolizes another kind of power, this one cre-
ated by modern technology. This power is breaking down
ancient barriers that have for generations separated Band from
Band across great distances. Through RAVEN, the Indians are
beconiing aware of common bonds and common problems,
and they arc secking common solutions to those problems.
And RAVEN is not only a bringer of information to Indians,
but to non-Indians as well. They, in their turn, are becoming
aware of common bonds with the Indians and learning to value
Indian traditions and lore.
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GANADA

INTG THE BROTHERHOOD OF ANIK

——

DR. JOHN A NIEM!

When we survey the Canadian scene today with respect tg
mass media and adult education, the most important develop-
ment has undoubtedly been the birth of Anik (pronounced
Ah-nicek). Anik is not an Eskimo baby, though the name
means “brother,” but the name of Canada's new domestic
satellite communications system. A prodtct of Prime Minister
Pierre Trudeau’s administration, the satellite is under the con-
trol of Telecast Canada, a government corporation which is
planning to launch the satellite from Cape Kennedy in early
1972 . .

The satellite will make Canada the first nation to have its
own domestic satellitc communications system - and the result
will be a great boost in telephone, telegraph and television
transmission to 4ll parts of Canada. The development also
promises certain by-products which will have important impli-
cations for national unity. It represents a major step toward

® Q colyte Publications Inc All rghts reserved Reproduction
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reaching 10 percent of the population who five, not in a belt
within 200 miles of ‘the United States border, but in the vast
remote northern regions. It is interesting to note that opening
the northland, so to speak, coincides with the interest of the
Trudcau administration.in furthering the economic growth of
that region. As stated in the government’s White Paper (March,
1968) describing the satellite system: ~

The reduced sense of isolation that this would achieve
could have a marked beneficial influence in attracting person-
nel to government and industrial projects in remote areas.

In addition, events of national concern can be_simultane-
ously televised to all six time zones. Also the problem of
bilingualism may be eased, because it will be possible to beam

programs in both English and French across the country. To 5

quote The Christian Science Monitor:
The satellite is supposed to be as much u political symbol as
a technical achievement in the effect it has in reducing internal”
tensions that threaten common purpose and nationgl unity.?
From the point of view of adult cducators, the most excit-

ing feature of the satellite is the promise it holds for national =~ "

PTV at economic cost. Unfortunately, the Canadian govern-
15
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meng has backed away frog its earlier interest in PTV, as
manifested by a bill presented to Parliament in early 1969 for
the creation of a Canadian Educational Broadcasting, Agency
lo establish and operate for the provinces a series of UHF
stations. One reason for this retreat ?‘Z the perennial problem
of fedei‘l-provincial relations in the fitld of education. Since
this responsibility is vested historically in the provinces, and
sometimes guarded jealously by them, it is difficult to receive
agreement on the related matters of financing and control.
Another possible reason was the concern expressed by the
Canadian Association for Adult Education over the narrow
“credit” definition of educational programs.® In effect, this
definition would preclude the development of noncredit adult
education programs designed to assist members of a com-

possible to have a short series on the abuses pf drugs. In addi-
tion, the coming of CATV has made the thore expensive UHF
less attractive. The upshot is that the federa} government has
required all CATV operators to reserve at least one cé‘nnel for
educational programs. The impact of CATV ion Canadian soci-
ety was summarized recently by Pierre Juneau, chairman of*
the Canadian Radio-Television Commission (CRTC):

« - « penetration into large sections of this,country is higher
than anywhere else in the world. Overall saturation in Canada

households, compared to less than five percent iri the United
States. Five systems in Ontario, Quebec and British Columbia
are larger than any in the United States.* .
Among the CATV guidelines laid down by the Canadian
Radio-Television Commission is provision for educational pro-
grams having to do with matters of local interest. The usual
Concept of a national network will not be permitted, though
the commission may approve the li king ,of two adjacent
CATV systems for the distribution of locally praduced pro-
grams. Financing will come from subscriber revenue, since the
commission will not pgrmit commercials t6 be presented on
the channel reserved fér local educational programs. As an

“Frankly, George, when you invited me to an evening of
ul: © __public television, I hardly suspected . . "

IToxt Provided by ERI

dppears. to be around 13 percent of the nation’s television -

munity to solve their problems; for example, it would not b/

~.
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illustration of what is being done, CA'TV* ersonnel irf Van-
couver are currently working closely .with ‘the University of
Britisk Columbia, Simon Fraser University ¥British Columbia
. Institude_of Technology, Vancouver City College, the Van-
couver SchootBoard and other community agencies to plan
and produce local public service programs—for example, at
.income tax time last year, the Federal Bepartment of Revenue
presented a pilot program on Vancouver's Channel 10 designed
to help people complete their income tax returns. The advan-
tages of CATV are that it provides the people in a particular
area with programs based on their needs. To the adult edu-

.cator, the system affords an opportunity to design programs ;

for a primetime and at a minimum cost.

. ’ Mass Media/Adult Education

Recently; through the Canadian Association for Adult Edu-

cation, | acquired time on the same channel for the students
enrolled in my graduate course called Mass Media and Adult
“Education. In order to priparg these students to prodiice pro-
grams for.Channel 10, | h ad them view educational pro- -
grams.oE”;ed over Vancouver and Seattle stations, and to
evaluate the programs according to an ipstrument developed in
my mass media class last year: dividedQ'\nvto two sections, the
instrument (first) involves Objective Evgluation which lists
such vital glements of program design as objectives, content,
technique and studio techniques, and (second) Subjective
Ewaluation which calls upon students to act as judges, to assess
the impact of the program on the viewer with reference to the
instructor’s appearance, personality, knowledge of subject,
etc.,, and studio techniques, ideas presented and supporting
devices. .. g : .
To return to the project with this year's students, they have
- reported similar findings with respect ‘to deficiencies in ETV
programs. Now they are dividing themselves into task groups
to produce four programs on CATV, under the umbrella of
adult education, beginning early this month. The programs will
deal with such varied topics as-the derelict on Skid Row, the
dynamics.of group interaction and an overview of the many"’
institutions which provide educational opportunitiés for adults

in the Vancouver area. This live on-air experience represents a

valuable opportunity for these future adult educators. Present
plans are to videotape the programs in_the CCTV studio in the
Faculty of Education of the Universi}\ of British Columbia,
When the program is aired, students will be at the studio to
answer questions directeq/ to them over the telephone by view-

ers. , ,

AN .

-

o~ " Provide Insights .

Through public service programming similar to these adult
education offerings, Channel 10 will be able to meet the vari-

.ous needs of the community and to provide insights into maS\ "
N\’

media broadcasting. At present, the federal government is co
cerned about the extent and naturé of the impact of mass
media on the Canadian public. Recently a special committee
of the Senate on Mass Media was appointed to investigate the
problem. . )
Another significant development in mass media and adult
education is the design of communication systems for specific
groups which might be classified as subcultures. In British
Columbia, the Radio and Visual Education Network
(RAVEN) is attempting to develop better communication
among the 40,000 native Indians of the province. Through the
use of videotape, the staff of RAVEN records events of inter-
est to the Indian people. The tapes are available at the band
council meetings throughout the province, to provide Indians
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ith accurate information when they face critical issues which
cquire decisions. RAVEN has received funds from the First
itizen's Fund of the British Columbia Government and from
he Doriner Foundation. .

Through programs like RAVEN, ‘it again becomes possible
o rcach those Canadians who live outside the mainstream of
ational life. Onc cstimate made in a survey of the “un-
cachcd " as they are sometimes called, scts;hc figure at 11
ercent.® Of course the figure includes not ohly Indians and
skimos, but the urban poor, including dropouts and ethnic
roups: 2.2 million of Canada’s population of 20-million know
irtyally nothing about federal-provincial involvement, the
uestion which was- the focus of the survey. Some notable

ional Film Board through their Challenge for’Change series.
ith locally produced films, the NFB has involved the people
n community action by making them aware of the problems
hich do exist. The purposc of the program was to help eradi-
te the cduses of poverty by acting as a catalyst for self-
enerated social change. A characteristic of the program is that
he pcople themselves are involved in the production of the

* Turning now to radio, | find that it is also being used to’
eal with problems in the Northern regions. Here the Indian-
Eskimo Association selects field workers who put together
programs on docal issues in isolated communities. The pro-
grams are then broadcast in the native Ianguagc to the people
of those communities. Likewise, radio is reaching cdut:jo the
Canadian. Radio Television Commission, the. phllosophy be-
hind the use of radio has been outlined as follows: N
Clearly, thé first need Is for informatior. Indian people
must know what: are their opportunities, their rights. This is

ttempts to reach these people have been m gc by the Na-.
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tional efforts have failed miserably as statistics wilk show. The .
problems, rules and programs are usually Sm:omplc\ that their
use can be explained only through test cases carefully s{udied.
Indian people on the edge of subsistence do not have the
resources to expenment with the meanings of words, and bur-
eaucratic forms.®

- €anada’s ncw domcsuc satcllite commumcauons systcm
and the other dcvclopmcnts in television, film and radio all
hold important implications for adult educators in Canada.
For this spanning of vast distances to reach adult with yearn-
ings as yet scarcely defincd will demand of us a high degree of
ingenuity and compassion in planning programs for them. To
the extent that we arc able-to mcet their needs, we will trul)

help to fulfill the promisc of Anik, the Eskimo word meaning
‘brother.”
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